CHAPTER

More About Writing About
Literature: From Idea to Essay

Why Write Arguments About Literature?

If you have ever put exclamation points or questions marks o

{"this is ndiculous.” or “great!™) in the margins of your books, you are aware of
the pleasure one gets from putting responses into writing, But people also write
about literature—not only in margins of books but, let’s say, in notebooks or jour-
nals and ultimately in €ssays—in order to clarify and
to works th
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In putting words on paper you will have to take a second and a third look
at what is in front of vou and what is within you.Writing, then, is not only a way
of expressing pleasure but also a way of learning. The last word about complex
thoughrs and feelings is never 2418, But Whicii We write we hope to make at least
a little progress in the difficult but rew arding job of
sponscs. We learn, and then we hope o interest our readers because we are
communicating to them our responses to something that for one
other is worth talking about.

This communication is, in etfect, teaching. You may think that you are writ-
ing for the teacher, but that is 4 misconception; when You write, you are the
teacher, offering an Argument. An essay on literature is an attempt to help some-
one see the work as you see it. If this chapter had 1o he honed

3oiled down to s singie

talking about our re-

r€ason or an-

SCHRIENACE, Uial scuience wouwld be: Because you are

teaching, vour essay should
embody those qualities th

at you value in teachers—intelligence, open-mindedness,
effort, a desire to offer what help one can.

Getting Ideas: Prewriting

“All there is to writine.” Robert Frosr said.“Is having idcas To jearn 15 WIilS is {0
icarn i have ideas” But how does one “learn to have ideas"? Whar can one do
before wriling? Among the activities are these: reading with a pen or pencil in
hand, so that you can annotate the text; keeping a journal, in which you jot down
reflections about your reading; talking with others (including your instructor)
about the reading. Let’s look at the first of these, annotating

65



66 Chapter 4/ More About Writing About Literature: From Idea to Essay

Annotating a Text

When reading a book that you own, don't hesitate to mark it up, indicating (by
highlighting or underlining or by making marginal notes) whar puzzles vou,
what pleases or interests you, and what displeases or bores you. Later, of course,
vou'lll want to think further about these responses, asking vourself. on reread-

tenie 6 oo L RS IS B

iIg, I VOU 5T ICT that way, rand if not T\'!T}' not, but these first FUSPOTISCS W il get
you started.

One kind of annotation is a question mark in the margin, jotted down in
order to indicate your uncertainty about the meaning of 2 word. It’s a good idea
to keep a dictionary nearby while you are reading. Of course you won't look up
every word that you are unsure about—this might spoil the fun of reading—but
sometimes you will sense that you need to know the precise meanings and im-
plications of the writer’s words in order to feel and appreciate the effects he or
she is trying ro create. And the more you become aware of how richly meaning-
ful the words can be in a literary text, the more sensitive and self-aware you will
be about the words you use in vour own prose.

We have already looked at Pat Mora’s short poem “Immigrants” (page 26),
but here it is again, with a student’s first annotations.

wusual 40 Immigrants

use title as - <p what € rina
Trgt worad wrap their babies in the American flag, with hot dogs -~
feed them mashed hot dogs and apple pie, — and apple. pLe?

name them Bill and Daisy,

buy ehemblondedolls thar blink(blue ). Ansie Hpes —nert
eyes or a football and tiny cleats S T ASan Amercan s
before the baby can even walk or Latune ‘t?Pes
speak to them in thick English! h.i“cl Imhuiil_lu

whisper in Spanish or Polish T
AA Balig f l " ‘\IS Mbrn

S wia , W .:‘_: ||}r L‘.:n:.‘:‘.‘ ."’ﬁL'L'i‘r, w n\;ptr o
tmpgrants show i making fun of
p .l?.» ait Sanp’t dark parent bed, that dark impgrants?
Dad* all "ﬂ"r‘*s\pd“n‘ fcar,y*Will they like d

fear €or thew OO boy, our girl, our fine@merican
hldren? boy, our fine@merican girl?”

G

wiy ot a capital letter?

Notice that most of these annotations are questions that the student is askine
herscil. Asking questions is an excellent way 1o get yourself thinking. We will re-
turn to this method shortly.

Brainstorming to Get Ideas for Writing

Unlike annotating, which consists of making brief notes and small marks on the
printed page, “brainstorming —Llu free p iting du“ n ui ideas—asks that you jot
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KATE CHOPIN

Kate Chopin (1851-1904)—the name is pronounced in the French way,
somewbhat like “show pan"—iwas born in 5t. Lowis, with the name Keatherine
O'Flaberty. Her father was an fmanigrant from Ireland, and ber mother was
descended from an old Creole family. (In the United States, a Creole is a per-
son descended from the original French settlers in Louisiana or the original
Spanish settlers in the Gulf States) At the age of nineleen sbhe married Oscar
Chopin, a cotton broker in New Orleans. They had six children. and though
Kate Chopin had contemplated a literary career; she did not turn seriously to
writing until after ber busband'’s death in | 883. Most of ber fiction concerns
the lives of the descendants of the French who bad seiiled in Louisiana,

T'he Story of an Hour (1894]

Knowing that Mrs. Mallard was afflicted with a heart trouble, great care was
taken to break to her as gently as possible the news of her husband's death,

It was her sister Josephine who told her. in broken sentences, veiled
hints that revealed in haif concealing. Her husband's friend Richards was
there, 100, near her. It was he who had been in the newspaper office when
intelligence of the milroad disaster was received, with Brentdy Mallard's
name leading the list of “killed " He had only taken the time to assure himself
of its truth by a second telegram, and had hastened to forestall any less care-

fusl loss tender friend in bearing the sad message.
She did not hear the story as many women have heard the same,
with a paralyzed inability to accept its significance. She wepL at once
with sudden, wild abandonment, in her sister’s arms. When the storm of
grict had spent itself she went away to her room alone. She would have
70 one foliow her,

There stood, facing the open window, a comfortable, roomy armchair
Into this she sank, pressed down by a physical exhaustion that haunted her
body and seemed to reach into her soul.

5 She couid see in the open square before her house the tops of trees that

were all aquiver with the new spring life. The delicious breath of rain was in
the air. In the street below a peddier was crying his wares. The notes of a dis-
tant song which some one was singing reached her faintly, and countless
Sparrows were twittering in the eaves

There were patches of blue sky showing here and there through the
clouds that had met and piled one above the other in the west facing her
window. She sat with her head thrown back upon the cushion of the chair
quite motionless. e
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inI0 DCT throat and sliouk her,

as a child who has cried itself to sleep continues to sob in its dreams,

She was young, with a fair, calm face, whose lines bespoke repression and
€ven a certain strength. But now there was a dull stare in her eyes, whose gaze
was fixed away off yonder on one of those patches of blue sky. It was not a
glance of reflection, but rather indicated a suspension of intelligent thought.

There was something coming to her and she was waiting for it. fearfully.
What was it? She did not know: it was too subtle and elusive to name. But
she felt it, creeping out of the sky, reaching toward her through the sonunds
UiC sLdiils, the color that fiiled the air
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Now her bosom rose and fell tumultuously. She was beginning to recog-
nize this thing that was approaching to possess her, and she was striving Lo
beat it back with her will—as powerless as her rwo white slender hands
would have been

When she abandoned herself a little whispered word escaned her
shghtly parted lips. She said it over and over under her breath: “Free, free,
free!” The vacant stare and the look of terror that had followed it went from
her eyes. They stayed keen and bright. Her pulses beat fast, and the coursing
blood warmed and relaxed every inch of her body.

She did not stop to ask if it were not a monstrous jov that held her A
clear and exalted perception enabled her to dismiss the suggestion as trivial,

She knew that she would weep again when she saw the kind. tender
hands folded in death: the face that had never looked

hore Bwed
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save with love upon

ad gray and dead. Bui she saw beyond tin :T moment a fong
procession of years to come that would belong to her absolu ely. And she
opened and spread her arms out to them in welcome.,

There would be no one to live for her during those coming years; she
waould live for herself, There would be no powerful will bending her in that
blind persistence with which men and women believe they have a right to
impose a private will upon a fellow creature. A kind intention or a cruel in-
tention made the act seem no less a crime as she looked upon it in that brief
moment of illumination,

i e nmer
d that brite

And yer she had loved him—sometimes, Often she had not. What did it
matter! What could love, the unsolved mystery, count for in face of this pos-
session of self-assertion which she suddenly recognized as the strongest im-
pulse of her being.

“Free! Body and soul free!” she kept whispering.

Josephine was kneeling before the closed door with her lips to the key-
hole, imploring for admission. “Louise, open the door! | beg; open the door—
you will make yourself ill. What are you doing, Louise? For heaven’s sake
onen the door”

“Go away. I am not making myself ill” No: she was drinking in a very
elixir of life through that open window.

Her fancy was running riot along those days ahead of her. Spring days,
and sumuner days, and all sorts of days that would be her own. She breathed
a quick prayer that life might be long. It was only vesterday she had thought
with a shudder that life might be long.

She arose at length and opened the door to her sister's importuni-
tics. There was a feverish triumph in her cyes, and she carried herself
unwittiagly ke a goddess ol Vicwry. She clasped ber sister's waist, and
together they descended the stairs. Richards stood waiting for them at
the bottom.

Some one was opening the front door with a latchkey. Fr was Brently
Mallard who entered, a little travel-stained, composedly carrying his grip-
sack and umbrella. He had been far from the scene of accident, and did
not even know there had been onc. He stood amazed at Josephine’s pierc-
ing cry; at Richards’ quick motion to screen him from the view of his
wife

But Richards was too late.

When the doctors came they said she had died of heart disease—of joy
that kills.
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When brainstorming, don't worry, about spelling, about W riting complete
out unifving your thoughts; just let one thought lead to an-
deleting some, connecting with ar-

rs. but for now you want (o

sentences, or ab
other. Later you can review your jotngs,
rows others that arc related, expanding still othe
get going, and so there is no reason to look pack. Thus you might jot down
something about the title. -

- wers an hour, but maybe takes five minutes

Title speaks of an houi, and stery !

to read
And then, perhaps prompted by “an hour you might happen to add something

to this effect.

Doubt that a woman who got news of the death of her husband could move from
grief to joy within an hour
th this issue; it might

vour next jotung might o ile or nothing 10 do wi
simply say:
Enjoyed “Hour” espedally hecause “Houx” is 50 shocking
And then you might ask y¢ yurself:
By shocking, do I mean “jmprobable,” o what? Come t& think of it, maybe it's

le. A lot depends on what the marriage was like.

not so improbab

Focused Freewriting
ated 1O prainstorming that

red, freewriting is a method rel

cover ideas they may want to write about. Concentrat:
ce, a queston that strikes them as worth puzzling
Mallard?)—they write at length, nonstop. for

Focused, or direC

some writers use 1o un

ing on onc issue—ior instan

over (What kind of person is Mrs.
perhaps 5 OF 10 minutes.

ho find sreewrsiting helpful put down everything they can think of

they are exarmining. They do not

t picetics of

a steady

W riters Wil
that has bearing on the one issuc Or quEs
stop at this stage to evaluate the results. and they do not worry abou
sentence structurc or of spelling. They just pour out their ideas 10
stream of wWriling, drawing on whatever associations coie 0 mind. If they pause
iy their writing, it 18 only to refer 1o the text, to search for more detail—perhaps
a quomﬂon—-th:n will help them answer their question.

After the freew riting session, these WrICTS usually g0 back amd reread
what they have written, highlighting ©f underlining what seems 10O be of
value. Of course Hi€y 4, that is of little of NO use, but they also usually

'5!11_‘! muct
find that some strong ideas have surfaced and have yeceived some develop-
ment. At this point the W riters are of , scratch outlin¢ and

ten able 10 make ¢
then begin a draft.
Here is an example of 00¢ student’s focused freewriting, again on Chopin’s
“The Story of an Hout’

What do I know about Mrs. Mallard? Let me put everything down here 1

rnow apout her o can figure out from what Kate Chopin tells me. When she
finds herself alone after the death of hex lwusband, <he says, “Freel Rody and
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soul free!” and before that she said, “Free, free, free!” Three times. So she has
suddenly perceived that she has not been free: she has been under the influence
of a “powerful will.” In this case it has been her husband, but she says no one, man
nor woman, should impose their will on anvane else. Sn it's nat a feminist issne—
it's a power issue. No one should push anyone else around is what I guess Chopin
means, force someone to do what the other person wants. T used to have a friend
that did that to me all the time; he had to run everything. They say that fathers—
before the women's movement—used to run things, with the father in charge of all
the decisions, so maybe this is an honest reaction to having been pushed around
s. Mallard is

by a husband. I think M able character, even if the plot is not

TG AR NEWCEL GO R AT RRsIan

Listing and Clustering

In vour preliminary thinking you may find it useful to make lists or to jot down
clusters of vour ideas, insights, comments, questions. For *The Story of an Hour’
you might list Mrs. Mallard’s traits, or vou might list the stages of her develop-
ment. (Such a list is not the same as a summary of a plot. Lists help writers to see
the sequence of pevchaolagical changes, helning them to offer a coherent argu-
ment about what happens.)

weeps (when she gets the news)

goes to roem, alone

“pressed down by a physical exhaustion”

“dull stare”

“something coming to her”

“Free, free, free!” The “vacant stare went from her eyes”

“A clear and exalted perception”

rejects Josephine

“she was drinking in a very elixir of life”

gets up, opens door, “a feverish triumph in her eyes”

sees B, and dies
Unlike brainstorming and annotaring, which let you go in all directions, listing re-
quires that you first make a decision about what you will be listing—traits of
character, images, puns, or whatever. Once you make the decision, you can then
construct the list, and, with a list in, front of vou, you will probably see patterns
that you were not fully conscious of carlier,

On the other hand, don’t be unduly concerned if something does not scem
to fit into a list or cluster. You can return to it, and give it more thought—maybe

it will come to fit later. But you might also realize that this point needs 1o be

~ nF
(&

placed to the side. As fur as you can teil, it docsn'i appear 10 helong in
your lists or to link well to other points you have begun to make, and in this way
vou may come to realize that it is not relevant to your development of possible
topics for your essay.
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Developing an Awareness of the Writer’s

Use of Language

{ In the first line of the story, Chopin notes that “Mrs. Mallard was afflicted with a
= heart trouble” You might want to look up “afflicted” in your dictionary. Why do
s vou think that Chopin chose this word, as oppused to other words she might
How would the effect of the opening line be different if, for exam-
or “Mrs. Mallard’s

have chosen?
o ple, Chopin had written “Mrs. Mallard had a heart problem”

heart was weak™
Earlier we recommended that you keep a dictionary at hand when you read.

It will help you, especially if you get into the habit of asking questions about the
writer's choice of language. And this brings us to our next point.

.mw ppt

: ASKIINE \JUESLIULD
- If you feel stuck, ask yourself questions We suggest questions for fiction on pages
265-68, for poetry on pages 690-93, and for drama on pages 1172-75.1If, for in-
stance, you are thinking about a work of fiction, you might ask yourself questions
about the plot and the characters—arc they believable. are they interesting, and
what does it all add up ro? What does the story mean fo you? One student found
: it helpful to jot down the following quesuons:
Plot
Ending false? unconvincing? o prepared for?
Character?
Mrs. M. unfeeling? Immaoral?
Mrs. M. unbelievable character?
; What might her marriage have been like? Many gaps. (Can we tell what her
husband was like?) “And yet she loved him—sometimes.” Fickle?
Realistic?
What is “this thing that was approaching to possess her”?
Symbolism
Set on spring day = symbolic of new life?
But, again, you don’t have to be as tidy as this student was.You can begin by jotting
3 down notes and queries about what you like or dislike and about what puzzles or
& amuses vou. Here are the jottings of another student. They are, obviously, in no
particular order—itne student is braiustorning, puting dowa whatever accurs 10
her—though it is equally obvious that one note sometimes led to the next:
Title nothing special. What might be better title?
Could a woman who loved her husband be so heartless?
Is she heartless? Did she love him?
i What are (were) Louise’s feelings about her husband?
o Tid she want too much? What did she want?

Could this story happen today? Feminist interpretation?
Sister (Josephine)—a busybody?
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Tricky ending—but maybe it could be true
“And yet she loved him—sometimes. Often she had not.”

Why does one love someone “sometimes”?

rony: plot has reversal. Are characters ironic too?

Keeping a Journal

A journal is not a diary, a record of what the writer did each day (“today 1 read
Chopin’s ‘Hour'"): rather. a journal is a place to store some of the thoughts that
vou may have inscribed on a scrap of paper or in the margin of the text—for
instance, your initial response to the title of a work or to the ending. It's also a
place t jor down some further reflections. These reflections may include
thoughts about what the work means to you or what was said in the classroom
about writing in general or about specific works. You may, for instance, want to
veflect on why your opinion is so different from that of another student, or vou
may want to apply a concept such as “character” or “irony™ or “plausibility® 1o a
story that later you may write an e€ssay about.

You might even make an entry in the form of a letter to the author or in
the form of a lerter from one character to another. Similarly. vou might write a
dialogue between characters in two works or between two authors, or you
might record an experience of your own that is comparable to somcthing in
the work.

A student who wrote about “The Story of an Hour” began with the following
entry in his journal. In reading this entry. notice that one idea stimulates another.
The student was, quite rightly. concerned with getting and exploring ideas, not
with writing a unified paragraph.

Apparently a “well-made” story, but seems clever rather than moving or real.
Doesn't seem plausible. Mrs. M's change comes out of the blue—maybe some
women mght respond hike this, but probably not most.
Does literature deal with unusual people, or with usual (typical?) people?
Shouldn't it deal with typical? Maybe not. {Anyway, how can I know?) Is
“typical” same as “plausible”? Come to think of it, prob. not.
Anyway, whether Mrs. M. is typical or not, is her change plausible,
believable?
Why did she change? Her husband dominated her life and controlled her
action; he did “impose a private will upon a fellow creature.” She calls this a
crime. Why? Why not?
Arguing a 1nesis
Having raised some questions, a reader goes back to the story, hoping to read it

now with increased awareness. Some of the joutings will be dead ends, but some
n be arranaed in lists What the thesis of the essay

will Iead to further ideas that ca:
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will be—the idea that will be asserted and supported—is still in doubt, but there
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Writing a Draft
good essay will have a thesis, a point, an argument.

/our point in a thesis sentence.
thesis sentences, as assertions that

is no doubt about one thing: A
You pught to be able to state
Consider these candidates as possible
he supported in an argument:

1. Mrs. Mallard dies soon after hearing that her husband had died.

True, but scarcely a point that can be argued, or even dev eloped. About the
most the essayist can do with this sentence is to amplify it by summarizing the
task not worth doing. An analysis may include a sentence or

plot of the story. 4
aders their bearings. but a summary is 1ot an essay.

wo of summary, to give re

2. The story is a libel on women.

Frvreal Sty
wreioned 1nlo
pPe

In contrast to the first statement, ts onlc call be dev 1
ment. Probably the writer will try to demonstrate that Mrs. Mallard’s behavior
is dcbpicuhlc.\‘ﬂ‘.cther this point can be convincingly argued is another matter,
the thesis may be untenable, but it is a thesis. A second problem, howcever, is
this: Even if the writer demonstrates that Mrs. Mallard's behavior is despica-
ble. he or she will have to go on 10 demonstrate that the presentation of onc
despicable woman constitutes a libel on women in general That's a pretty big

order.

3. The story is clever but superticial because it is based on an unreal characte

Here, too, is a thesis, a point of view that can be argued. W hether or not this
thesis is true is another matter. The writer’s job will be to support it by present-
Probably the writer will have no difficulty in finding evidence that
ably will be in establishing a case that the
" The writer will have to set forth some
then will have to show that Mrs.

ing evidence

the story is “clever”; the difficulty prob

characterization of Mrs. Mallard is “unreal’

ideas about what makes a character real and
A *unreal” (unhelievable) figure.

Mallard is an "unreal

4. The irony of the ending is believable partly because it is consistent with earlier

ironies in the story.

wrote the essay printed on page 78 began
by drafting an €ssady based on the third of these thesis topics, but as she worked
on a draft she found that she couldn’t support her assertion that the character

was unconvincing. In fact, she came to believe that although Mrs. Mallard's joy
g 10}
coverse of what a reader might expect, several early reversals in the

was the rever
story helped to make Mrs. Mallard’s shift from grici (0 jOy acceptable.

it happens that the student who

Writing a Draft
After jotting down notes and then
and further thinking, you'll probably be

. ot most
pu

tting down the thesis and 4 few cspocially

liminary notes and by jo
- what they think their key points m

notes—Dbrief statements of
may include some brief key quotations
port the thesis.

adding more notes stimulated by rereading
able to formulate a tentative thesis. At
writers find it nseful to clear the air by glancing over their pre-

ay be. These notes

that the writer thinks will hiclp to sup-
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]
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Mrs, Mallard's life would not have ended an hour later but would simply

have gone on as it had before. Yet another irony at the end of the story

is the diagnosis of the doctors. The doctors say she died of “heart
disease—of joy that kills” (68). In one sense the doctors are right: Mrs.
Mallard has experienced a great joy. But of course the doctors totally
misunderstood the joy that kills her.

The central irony resides not in the weli-intentioned but ironic -
actions of Richards, nor in the unconsciously ironic words of the doctors,

but in her own life. In a way she has been dead. She “sometimes” (68)

loved her hushand, but in a way she has been dead. Now, his apparent w
death brings her new life. This new life comes to her af the season of the

year when “the tops of trees . . . were all aquiver with the new spring

life” (67). But, ironically, her new life will last only an hour. She looks
forward to “summer days” (68) but she will not see even the end of this
spring day. Her years of marriage were ironic. They brought her a sort of
living death instead of joy. Her new life is ironic too. It grows out of her
moment of grief for her supposedly dead husband, and her vision of a

1 new life is cut short.

Crowe 3

Chopin, Kate. “The Story of an Hour.” An Introduction to Literature.

|
‘ Work Cited

Ed. Sylvan Barnet, William Burto, and William E. Cain. 16th ed
|
|

New York: Longman, 2011. 67-68. Print.

Revising a Draft

Fa—

The draft, althomgh thomghtfol and clear is nor ver a finished essay. The stodeny

i went on to improve it in many small but important ways
First. the draft needs a good introductory paragraph, a paragraph that will let
1 readers know where the writer will be taking them. Doubtless you know from your

: own experience as a reader that readers can follow an argument more casily—and
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ter alerts them to the gist

re—if early in the discussion the wri
e thesis.) Second, some of

with more pleasu
an strongly suggest th

of the argument. (The title. too. C
the paragraphs could be clearer.

te—or for that matter, in revising an entire draft—

In revisuig pardgrapns
writers unify, organize, clarify, and polish. Let's look at the nouns imphcit in ese

verbs.

1. Unity is achieved partly by eliminating irrelevancies. Notice that in the final
version, printed on pages =8-79, the writcr has deleted “as is true of many
other stories” from the first sentence of the draft.

2 matter of arranging material into a sequence that

Organization is largely

will assist the reader to grasp the point.

3. Clarity is achicved fargely by provid concrete details and quotations 10
support generalizations and by providing helpful transitions (“for instance,’
«furthermore, “on the other hand.”“however").

4. Polishing is small-scalc revision. For instance, a writer may delete unnec-
essary repetitions. 1n the second paragraph of the draft, ihe phrase “the
doctors” appears three (mes, but it appears only once in the final version
of the paragraph Similarly, in polishing, @ writer combines choppy sen-

longer sentences, and breaks overly long sentences into

[

tences into
horter ones

SNGOC

Later, after producing a draft that seems close 10 a finished essay, wiiters e

gage in yel another activity.

5. Editing concerns such things as checking the accuracy of quotations by
comparing them with the original. checking 4 dictionary for the spelling
of doubtful words. checking a handbook for doubtiul punctuation—for
instance, whether a comma or 2 semicolon is needed in 4 particular

sentence

Peer Review
Your instructor may €ncourige (or even require) you to discuss your draft with
another student or with 2 small group of students. That is, you may be asked to
get a review from your peers. Such a procedure is helpful in several ways. First, it
gives the writer i real audience, readers who can point to what pleases or puz-
zles them, who make suggestions, who may often disagree (with the writer or
with each othier), and Who frequently, though not intentionally, misredd. Though
writers don't necessarily like everything they hear (they scidom hear “This is
perfect. Don't change a word!"), reading and discussing their work with others
almost always gives them a fresh perspective on their work, and a fresh perspec
tive may stimulate thoughtful revision. (Having your intentions misread because
your writing isn't clcar enough can be particularly stimulating.)

The writer whose work is being reviewed is not the sole beneficiary. When
as readers for each other, they become better readers of

students regularly serve

their own work and consequently better revisers,

When you produce a dratt of your paper for pea revicw, it will not be in
final form; the draft is an important step to rard shaping the paper and bringing
it to final form. But aim'to 4o the best job possible on your draft; let your class-

best work you can do at this stage of the process.

mates respond 1o the
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Writing a Draft 77

You will have more work to do on this paper—you know that. But you don’t
want your classmates 1o be pointing out mistakes that you know are in the draft
and that you could have fixed yourself.

If peer revicw is a parl of the writing process in your coursc, the instructor
may distribute a sheet with some suggestions and questions. An example of such
a sheet is shown here.

l QUESTIONS FOR PEER REVIEW

in mind.

1. What is the essay’s topic? Is it one of the assigned topics, or a variation
from it? Does the draft show promise of f'ulhlhng the ass1gnment’

-p-l r\v'vrn

2. Look at the essay as a wiwole. Whal thess {
plied? If implied, try to state it in your own words.
3. Is the thesis plausible? How might the argument be strengthened?
_ Look at each paragraph separately:
2. What is the basic point? (If it isn't clear to you, ask for clarification.)
b. How does the paragraph relate to the essay’s main idea or to the previ-

B

|

i ous paragraph?

| c. Should some paragraphs be deleted? Be divided intv Lwo OI Liivie paia-
graphs? Be combined? Be put alsewhere? (If you outline the essay by
jotting down the gist of each paragraph, you will get help in answering
these questions.)

\ d. Is each sentence clearly related to the sentence that precedes and to
the sentence that follows?

ach paragraph adequately developed?

| £ Are there sufficient details, perhaps brief supporting quotations from
the text?

|
ll 5. What are the paper’s chief strengths?
|

“

(
7
m

6. Make at least two specific suggestions that you think will assist the

author to improve the paper

ENGLISH 125A ‘
Read each draft once, quickly. Then read it again, with the following guestions \
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The Final Version

Chapter 4/ More About Writing About Literature: From Idea to Essay

Here is the final version of the student’s essay. The essay that was submitted to
her instructor had been retyped, but here, so that you can casily see how the draft
has been revised, we print the draft with the final changes written in by hand.

Lynn Crowe
Professor 0'Brian
English 102
1 June 2010

Tromes of Life in Kate Chopin's “The Story of an Hour”
e ity ‘

Desprte vts ttle, Kate Chopin's “The Story of an Hour’ tronucally
takes only a. few mnutes 4o read. In addition, the s-tmf turns out
10 have an ironie ending, but on rereading 1t one sees 4that the iron
ts not concentrated only in the suteome of the plot-Mrs. Mallard dies
JuSt when she 1s begiung 10 Ie-put 1s ajse present un many detouls.
After we know how the story turns out, if were read it we find

) g . Because

irony at the very start, mee—eﬂw&y—e&:e;—;mmm& Mallard's

) and her sister ) SHE '

friends, assume, mistakenly, that Mrs.—Mallard was deeply in love with

her husband, _]IBTrentI‘; Mallard/f]‘tey take great care to tell her gently of

ney 5 g LRe

his death. The-ffierds mean well, and in fact they do well/ They-bring _r 1
s o but 1t IS rome that

n ety A aFe - kAt ~
4CUT OF 4I€, an nour or

jeedom/yfhey think their news is sad.
rug, i ) lunknown 1o her Friends)
Mrs. Mallard at first expresses grief when she hears the news, gut soon

il dnl

LAY
she finds joy in it. So Richards’s "sad message” (67), though sad in
Richards's eyes, is in fact a ha Py message.
small but signficandt near the end of the story
Among the,ironic details is the statement that when Mallard '

entered the house, Richards tried to conceal him from Mrs. Mallard, but
At e Start of Hie stony, m the second |

"Richards was too late" (68). T’}usf; i}bhié'geéakusé,\earﬁer-Rich rds paragraph,
"hastened" (67) to bring his sad message; if he had at the start been "too

late” (68), Brently Maltard would have arrived at home first, and Mrs.
Mallard’s life would not have ended an hour later but would simply have

gone on as it had before. Yet another irony at the end of the story is
They
the diagnosis of the doctors. The-doeters say she died of "heart disease—
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She, 15 "Freg, w'ra'k;frfeg_m.% only unhl her usband waiks thrtugh the dosrway
0

Crowe 2 \
life would not have ended an hour later but would simply have gone on 1
as it had before. Yet another irony at the end of the story is the

ney
diagnosis of the doctors. The dectoss say she died of "heart disease—
Hhet For the last wour |

ey
of joy that kills" (68). In one sense the-dectérs-are right: Mrs. Mallard A

experienced a great joy. But of course the doctors totally misunder-

-l " aal ®

stand the joy that kills her. -~ 15 A 7 42

T
her realization that the great jiy sie expenencéd during the last Wour 1S ovér

All of these ironie detatls add rchness 4o the story, but
 The central irony resides not in the well-intentioned but ironic

eina Waor Wusbond alve, bt

actions of Richards, nor in the unconsciously ironic words of the
Mrs. Maflard s
doctors, but in-herown life. I 2way-she-hasheenrdead: She "some-
a body sub jected 10 her husband's wil®
times" (68) loved her husband, but in a way she has been dead/\Now,

his apparent death brings her new life. This new life comes to her at

the new spring life" (67). But, ironically, her new life will last only an

hour. , She loo rward to "summer days’ (68) but she will'not see
T-f

even hEhe end of this spring day. ,Her years of marriage were ironic/
pringing Le ;
They-brought her a sort ol living death instead of joy. Her new life is
not only because
ironic too./ It grows out of her moment of grief for her suppogedly dead
but alsh because her vision of o Iong progression ot years
husband, and her vision of a new life is cit short/ :

withue an hour on a. spring day

|

|

\

|

l

I

the season of the year when “the tops of trees . . . were all aquiver with ‘
\
i
|

Work Cited
Chopin, Kate."The Story of an Hour." An Introduction to Literature.
Ed. Sylvan Barnet, William Burto, and William E. Cain. 16th ed.
New York: Longman, 2011. 67-68. Print.
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A Brief Overview of the Final Version —
Finally. as a quick review, let's look ar several principles illustrated by this €ssay.

:.S and
1. The title of the essay is not merely the title of the work discussed: rather. it : poet
gives the readers a clue, a small idea of the essayist’s topic. & or ti
_____ — 2. The opening or introductory paragraph does not begin by saying “In i not t
this story . . " Rather, by naming the author and the ritle. it lets the reader 3 meas
know exactly what story is being discussed. It also develops the writer's
thesis so readers know where they will be going. tions
3. The organization is effective. The smaller ironies are discussed in the sec- g
ond and third paragraphs, the central (chief) irony in the last paragraph. 3 they
That is, the essay does not dwindle or become anticlimactic: rather, it builds ; tocoj
up from the least important to the most important point piec
4. Some brief quotations are used. hoth to provide evidence and to let the =3 FoOm
reader hear—even if only fleetingly—Kate Chopin’s writing. t I
5. The essay is chiefly devoted to analysis (how the parts relate to each : You ¢
other), not to summary (a brief restatement of the happenings). The writer, : for tt
properly assuming that the reader has read the work. does not tell the plot print
in great detail. But, aware that the reader has not memorized the story, the i the p
writer gives helpful reminders. - the ¢
6. The present tense is used in narrating the action:“Mrs. Mallard dies™:“Mrs. rearr:
Mallard’s friends and her sister assume A
7. Although 3 concluding parageaph is often useful—if it does more than i asau
merely summarize what has already been clearly said—it is not essential in a ’ that v
short analysis. In this essay, the last sentence explains the chief irony and belon,
therefore makes an acceptable ending. insigh
comp
= nearbr
Explication ‘
A line-by-line commenrary an whar i< g2ing on in & loxt is an explication (lit- o A Sal
erally, unfolding, or spreading out). Although your explication will for the most
part move steadily from the beginning to the end of the sclection, try to avoid Read 1
writing along these lines (or. one might say, along this one line):*In line one. - (1865-
In the second line. . . . In the third line. . - Ihat is, don't hesitate to write such
things as &

The poem begins. . . . In the next line, . . . The speaker immediately adds. . . . He WIL)

then introduces. . . . The next stanza begins by saying. . . . &

And of course you can discuss the second line before the first if that seems the ¥ T,
best way of handling the passage.

An explication is not concerned with the writer’s life or times, and it is not a Ha
paraphrase (a rewording )—though it may include paraphrase if a passage in the Bri
original seems unclear, perhaps because of an unusual word or an unfamiliar ex- Ea Th
pression. On the whole, however, an explication goes beyond paraphrase, seek- '-' Int
ing to make explicit what the reader perceives as implicit in the work. To this 3
end it calls attention, as it proceeds, to the implications of words (for instance, to = A ¢
thir . the hinictio

s funchon of rhymies (Jor instance, how they may connect ideas, as B
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William Butler Yeats 81

in “throne” and “alone™), the development of contrasts, and any other contribu-
tions o the meaning.

Obviously you will have ideas about the merit and the meaning of a pocnn,
and your paper will implicitly have a thesis—an argument, for instance this
poem is very difficult. or this pocm begins effectively but quickly goes downbhill,
or this poem is excessively sentimental. Your essay, however. is largely devored
not to making assertions of this sort but to explaining how the details make the
meaning.

A good way to stimulate responses to the poem is to ask some of the ques-
tions given on pages 690-93. i

Many students find that by copying the poem (by hand, or on 2 compuier)
they gain an understanding of the uses of language in a literary work. Don’t pho-
tocopy the poem:; the act of writing or typing it will help you to get into the

piece, word by word, Coiiiiia DY COmma. Doublespace, so that yon have ample

room for annotations.

If you write on the computer, you can highlight key words. lines, stanzas.
You can also rearrange lines and stanzas, and perhaps substitute diffcrent words
for the words that the poet has selected. Some students like to make multiple
printouts for contrast and comparison—the poem as the poet wrote it,
the poem as the student has marked it up by using the highlighting feature of
the computer program, the poem as it stands after the student has somewhat

rearranged It.

A computer cannot interpret a poem or story tor you. But you can ciiipiuy if
as a tool to deepen your own sense of how a poem is structured—why this or
that word or image is crucial at this juncture, why this or that stanza or passagc
belongs here and could not be placed elsewhere, and so on.Your goal is to gain
insight into how writers of literary texts use their artistic medium, and often a
computer can be a good complement to the dictionary that you always keep
nearby.

A Sample Explication

Read this short poem (published in 1917) by the Irish poet William Butler Yeats
(1865-1939). The “balloon” in the poem is a dirigible, a blimp.

WILLIAM BUTLER YEATS
The Balloon of the Mind (1917)

Hands, do what you're bid:

Bring the balloon of the mind
That bellies and drags in the wind
Into its narrow shed.

A student began thinking about the poem by copying it. double-spaced.
Then she jotted down her first thoughts.
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smmds aprupt

Hands, do what you're bid: —halloen imadined b
~ 5 7 the mind? Or a mu
(Bring the(balloon of the mind /" the mnd? Or a mud

—— " like a balloon?
— & A . 1 - H _

h n the wind no reay rN/MES-‘"
Into its narrow shed. \mm seems 1o drag—

rt's so long! :

Later she wrote some notes in a journal.

won of the

I sttt puzzt o0ut tNe mea O The WOIGS, fie Da

mind.” Does “balloon of the mind” mean a balloon that belongs to the mind, sort
of like “a disease of the heart”? If so, it means a balloon that the mind has, a

balloon that the mind possesses, 1 guess by imagining it. Or does it mean that

the mind is like a balloon, as when you say “he’s a pig of a man,” meaning he is

like a pig, he is a pig? Can it mean both? What's a balloon that the mind

imagines? Something like dreams of fame, wealth? Castles in Spain. =
is Yeats saying that the “hands” have to work hard to make dreams a = - -

reality? Maybe. But maybe the idea really is that the mind is like a balloon—hard tf

to keep under control, floating around. Very hard to keep the mind an the job. If

the mind is like a balloon, it's hard to get it into the hangar (shed).

“Bellies.” Is there such a verb? In this poem it seems to mean something
like “puffs out” or “flops around in the wind.” Just checked The American
Heritage Dictionary, and it says “belly” can be a verb, “to swell out,” “to bulge.”
Well, you learn something every day.

A later entrv:

0K; I think the poem is about a writer trying to keep his balloon-like mind
from floating around, trying to keep the mind under control, trying to keep it
working at the job of writing something, maybe writing something with the

“clarity, unity, and coherence” T keep hearing ahout in this conrse.

Here is the student’s final version of the explication.

ow

Yeats’s “Balloon of the Mind” is about writing poetry, specifically about
the difficulty of getting one’s floating thoughts down in lines on the page. The
first line, a short, stern, heavily stressed command to the speaker’s hands,
perhaps implies by its severe or impatient tone that these hands will be
disohedient or inept or careless if not watched clocely: the poor humhling hody

so often fails to achieve the goals of the mind. The bluntness of the command in

the first line is emphasized by the fact that all the subsequent lines have more
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Explication as Argument

syllables. Furthermore, the first line is a gramiuatically comple
whereas the thought of line 2 spills over into the next lines, implying the

difficulty of fitting ideas into confining spaces, that is, of getting one’s thoughts

: ; into order, especially into a coherent poem.
Lines 2 and 3 amplify the metaphor already stated in the title (the
i product of the mind is an airy but unwieldy balloon), and they also contain a
i = second command, “Bring.” Alliteration ties this command, “Bring,” to the earlier
- “Bid” it also ties both of these verbs to their object, “balloon,” and to the verb
that most effectively describes the balloon, “bellies.” In comparison with the
abrupt first line of the poem, lines 2 and 3 themselves seem almost swollen,
hellying and dragging, an effect aided by using adjacent unstressed syllables (“of
= he,” “[bell]ies and,” “in the”) and by using an eye rhyme (“mind” and “wind")
FHOLE E rather than an exact rhyme. And then comes the short last line: almost before
g — = we could expert it, the cumbersome hallonn—here, the idea that is to be packed
;atl : into the stanza—is successfully lodged in its “narrow shed.”
s ; Aside from the relatively colorless “into,” the only words of more than one

syllable in the poem are “"balloon,” “bellies,” and “narrow,” and all three
emphasize the difficulty of the task. But after “narrow”—the word itself almost
: e looks long and narrow, in this context like a hangar—we get the simplicity of
=haxd 5 : the monosyllable “shed.” The difficult job is done, the thought is safely packed

_;_;__1 _T'“,\_‘_‘n 171:‘\":\191'\"
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for neatness can go only so far when hands and mind and a balloon are involved.

hing
- iee Vote: The reader of an explication needs to see the text,and because the €x-
slge.” 3 icated text is usually short, it is advisable to quote it all. (Remember, vour imag-
it \Ll audience probably consists of your classmates; even if they have alre ady
= ~=ad the work you are explicating, they have not memorized it, and so you help-
ﬁ“ fully remind them of the work by quoting it.) You can quotc the entire text
: = - the putsel, or vou can quote the first unit (for example, a stanza), then expli-
wind Ty t¢ that unit, and then quote the next unit, and so on. And if the pocm
B b4 - passage of prose is longer than, say, six lines, it is advisable to number every
P ey qfth line at the right for easy reference, or every fourth line if the poem is
he wrirten in four-line stanzas.
bl .- xplication as Argument
2. The e explication unfolds or interprets a work; it is partly an exposition but it is also
3 5: - argument, otfering assertions that are supported by reasons. Rercad the ex-
T stion of “The Balloon of the Mind,” and notice that the first sentence makes a
b z 1~th poem is “about” such-and-such—and notice, too, that the subsequent
3 body «ertions are supported by evidence. For instance, w hen the writer says that
mand in < 2 and 3 seem to drag, she goes on to support the claim by calling attention

2 more ﬁi—;, ¥ 1 -‘adjacent unstressed syllables” She does not merely assert; she argues.




